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Part 1: Organization Profile

Museum of Tolerance
1399 S. Roxbury Dr.
Los Angeles, CA 90035
[bookmark: _GoBack]
The Museum of Tolerance (MOT) is a human rights laboratory and educational center dedicated to challenging visitors to understand the Holocaust in historic and contemporary contexts and confront all forms of prejudice and discrimination in our world today. The only museum of its kind in the world, it is the educational arm of the Simon Wiesenthal Center, an internationally renowned Jewish human rights organization. Established in 1993, the MOT has welcomed over five million visitors, mostly middle and high school students. Through interactive exhibits, special events, and customized programs for youths and adults, the Museum engages visitors' hearts and minds, while challenging them to assume personal responsibility for positive change. Visitors are also offered the extraordinary opportunity to hear live personal testimonies from Holocaust Survivors and other powerful speakers such as civil rights icons, reformed hate perpetrators, and survivors of slavery and trafficking whose stories and perspectives bring the Museum themes to life. Recipient of the Global Peace and Tolerance Award from the Friends of the United Nations, this unique institution offers a motivational mix of historical discovery and personal empowerment.

Part 2: Dialogue Program Abstract

In a new partnership with the Coalition of International Sites of Conscience
 National Dialogues on Immigration Project the Museum of Tolerance created a specialized youth education program for 4th and 5th grade students on the subject of immigration. The program is based around the museum’s interactive Finding Our Families Finding Ourselves exhibit originally created in 2003. The first half of the experience features sets and dioramas that depict the immigrant experience, with artifacts on loan from the Ellis Island Museum in New York. The second half of the experiential exhibit showcases the diversity within the personal histories of several noted Americans, focusing on: poet, best-selling author, historian and educator Dr. Maya Angelou; award-winning actor, comedian and director Billy Crystal; multiple Grammy winner and Rock and Roll Hall of Famer Carlos Santana; and National League MVP and former Manager of the four-time World Series Champions, the New York Yankees, Joe Torre. Their individual and illuminating stories examine the lives and dreams of those family members who inspired them. The installation celebrates the shared experiences common to being part of an American family and encourages visitors to seek out their own histories, mentors and heroes.

The program that was created aligns with California state academic standards for 4th and 5th grades which focus on late 19th century and early 20th century California and its immigration histories. Characteristic of the Museum of Tolerance, the program is more than a history lesson. It sets out to enable students to apply their critical thinking skills and introduce children to a broader way of thinking about immigration, then and now. 

Dialogue based and highly interactive, the two-hour program  includes anonymous voting mechanisms, facilitated discussions, personal stories, and arts-based learning to engage students in examining their assumptions and gaining empathy for diverse experiences. Experiential activities leverage the thought-provoking scenes and presentations in the exhibit. The intended outcomes are for students to learn the meaning of immigration and related terms, be exposed to truths about the varied immigration history to California, and dispel common myths and stereotypes about immigrants.  Ultimately it promotes wider thinking on what it means to be an American.

Part 3: Program Script, Program Walkthrough, and Dialogue Arc 

The Museum of Tolerance’s 4th and 5th grade program on immigration is specially designed with the needs of elementary school students in mind. Young students respond well to discussions with concrete prompts and visuals so dialogue is embedded throughout at various stations in and outside the exhibit. Children are given opportunities to explore, inquire, listen, and reflect through a variety of interactive modalities such as anonymous voting, small group work, and arts-based activities. This format has been helpful at engaging diverse learners in exploring the topic of immigration which over the years has become a sensitive issue for students and a difficult conversation for adults to lead.

Reflecting the contentious tenor of the current debates in the U.S., even by the fourth grade, some students have heard and internalized negative statements about immigrants. In addition, many Los Angeles public school children are from immigrant families (in many cases, undocumented) and feel uncomfortable talking about their family backgrounds. The challenge was to design a program that created safety around talking about this subject while enabling students to rethink their assumptions. The program seeks to normalize and contextualize immigration in a larger historical and social framework, challenging “us and them” thought patterns.

The arc of dialogue begins with students exploring their assumptions on the subject and then moves into students discovering stories that challenge and widen their perspectives. Finally, students have the opportunity to synthesize the information for new ways of thinking. Throughout, the program aims to overturn specific ‘myths’ or assumptions about immigration that students, especially in Los Angeles, may have. The dialogue presents opportunities to rethink these assumptions, if they have them, without naming them overtly. These include: 

1) Immigrants are less than or not ‘real’ Americans; 
2) Immigrants take jobs from Americans; 
3) The majority of immigrants in US are Mexican; 
4) Latinos are mostly undocumented.

Importantly, the program also models the appropriate language for positive conversations. Facilitators are mindful about using inclusive and expansive language such as referring to immigrants as “new Americans” and “neighbors” and point out the incorrectness of terms like, “illegal aliens.” The subject is reframed for students in terms of family histories, opportunities, economic growth, fairness, and contributions.

The dialogue questions in this document are a guide to what facilitators ask, but depending on the group and the realities of the rich dialogue that takes place, the follow-up questions are necessarily situational.

Part I: Exploring Our Assumptions activities

The program begins with an ice-breaker, introduction to some of the major themes, and a dialogue format that will continue throughout the experience. Museum facilitators welcome the group with an image of a scene from the exhibit displayed on a screen:

Photo left: Power-point slide of Loading Dock Scene at entrance of exhibit. Photo right: Students observe the slide and predict what they will discover in the program.
Facilitators explain their roles, invite the participation of the students in a journey of discovery, and begin the discussion with the following questions:

· What’s going on in this picture?
· What do you think this experience today will be about?
· What’s a museum? A museum of tolerance?
· How is this place different from school?
· What do you call a person who moves from one country to another?

Students then do a quick-write activity on their hand-out answering the prompt ”What I know about immigration”. To further warm up the students with an activity that will challenge them, focus the topic, and allow them to feel successful, students are introduced to the People You Know Game.

Photo left: Map of the world featured in activity hand-out. Photo right: Students work in small groups on the People You Know game.

People You Know Game: Students receive an activity hand-out which includes a color map of the world. They are divided into small groups and each group is asked to come up with four people they know of (don’t have to know them personally- famous person, family member, neighbor, teacher, etc.) that came to the US from another country. They have to be from at least 4 different countries. They can use the map and its hints as a reference as they come up with a list. The game is fast paced with only 3 minutes to come up with as many people as they can. Bonus points are given if they can find the country on the map. The groups report their results. The results are summarized to show the students how many people they know from many different countries. The facilitator commends them and tells them that they will test their knowledge further through a quiz using the anonymous response system.

Photos left and right: Anonymous Voting system: Students click on voting devices for the Celebrity Trivia Game.

Celebrity Trivia Game: Students receive hand-held voting devices for this portion of the session. They are shown photos of different famous people (whom they recognize from the entertainment industry) and have to vote on every slide whether the celebrity they see is an immigrant or US born. The selection is very diverse featuring mostly celebrities who are immigrants to the US to make the point that immigration is common across all races/ethnicities/and socio-economic backgrounds, in fact some of our favorite celebrities are immigrants (eg. Rhianna, Justin Bieber etc.).

The post-activity discussion questions include:

· You got some of the answers wrong- how come you thought some were immigrants and others were not?
· Where do immigrants to the U.S. come from?
· Did you guess based on their name or how they look? Why?

Stereotypes Activity: Next they are shown a partial image of a person and are asked who the person is and what characteristics we can tell of this person from this limited view. Based on the answers it is clear that people are guessing things about the person that are unfounded. This brings us to a discussion on how people can be prejudiced and hold automatic stereotypes of people. The students learn the test of a stereotype: Opinion V. Fact. They are shown a slide with a stereotypical assumption about girls and are asked:

· How do you know that’s true?
· Is it true all the time?
· Is it possible that all people of that group could be the same?
· Is there proof for that?
· From where did you get your information?

The facilitator asks a final question to the group: From how many countries do people come to the United States? After students offer various guesses the answer is given. The point is to realize how many places people come from and the diversity of experiences of immigrants. The facilitator summarizes:

Very often people have stereotypes of immigrants. They think that all immigrants come from the same place …. or look like the same thing……. The truth is that Americans are mostly from immigrant backgrounds at some point and they all have very different stories. There is not one immigration story. There are many and they are all American stories. Let’s learn more about immigration in an exhibit called Finding Our Families, Finding Ourselves. We are going to go upstairs and explore.

Part II: Tour of Finding Our Families, Finding Ourselves: A Journey through American and Californian Immigration History

Area I: Docking area:
Silent Walk activity: Students are asked to walk around quietly on their own and observe their surroundings. They are then asked in a large group discussion:

· Where are we?
· What’s going on here?
· What is the time period?

The group discusses that they are in a recreation of a landing dock at a port of entry to the United States. It is illustrative of the specific wave of immigration that occurred in the late 1800s and early 1900s.
Photos left and right: Students working in small groups to discuss the questions in the docking area.

Pair Share: Students are broken into pairs or small groups and are assigned questions to discuss the experiences of people immigrating:

· Why would people want come to the US?
· What might they have worried about?
· What would you bring with you if you were moving to another country?
· Who was already here?
· Did all Americans come by choice? Which people were forced to come here?

Large Group Discussions at the Family Roots Map and Ports of Entry Map:

· What does this map tell us?
· According to the map, and census data, from which area of the world did the most immigrants come?
· What countries border the U.S.? How many people came from those countries as compared to from other regions?
· What do you notice from the map about where the ports are located?
· How do people come to the US today?
Area II: Boarding the Boat and entering the United States:

Students ascend a dock appearing to get on a boat and roam through a hall reminiscent of Ellis Island or Angel Island including photos of examination rooms and waiting halls. The facilitator walks them through and speaks to them in a language other than English to give them a sense of what it is like to be somewhere new and not speak the official language. They discuss how it feels. Students are given a few minutes to look around at the artifacts and are asked to report back on what they found.

Area III: Internal Migration for Jobs: Contributions

Large Group Debrief: Students report back on one interesting thing they saw in the previous sections when exploring on their own.

Contributions Discussion: The facilitator begins the discussion by reminding students of the earlier discussion they had about immigrants coming to the US to seek jobs and for a better life for their families. Students are told that during the 1800s and early 1900s (the era featured in this exhibit area), the U.S. was actively seeking immigrants to help build the country and the US would not be the economically powerful country it is today without the work/labor of people who immigrate here.

Photos left and right: Students sit together for a large group facilitated discussion in the ‘Contributions’ area

The facilitator asks the students:

· What groups of people were coming to the US during this period? (eg. Irish, Chinese, Mexican, Russian, Italian, etc.)
· What specific jobs did they do?
· What contributions did they make to US Society?
· What was life like for them?
· Where did they live? How did things work out?....
· Was everyone welcoming to them? What kind of discrimination did they face?
· Does the US still need immigrants to do help build the country? In what ways?
· Is it easier or harder to come today? Why?

The students are invited to proceed to the next sections of the exhibit which feature the personal stories of some prominent Americans.

Area IV: American Stories
This area of the exhibit features four beautifully designed rooms, each a vivid recreation of a scene from the past, of Americans Maya Angelou, Joe Torre, Billy Crystal, and Carlos Santana. In each room, the individual personalities tell us their personal stories through a video presentation.

Photo left: Maya Angelou’s Room: a re-creation of the general store where she grew up in Stamps, Arkansas. Photo right: Students sitting in the space watching her presentation and film about her childhood.

Maya’s Room: Maya Angelou’s room is a recreation of the general story in which she grew up with her grandmother and great uncle. At the end of the presentation on her life story, values and legacy, students are asked to discuss:

· What was your favorite part about Maya’s story?
· How is the story of Maya’s ancestors different from immigrant stories?
· How was Maya’s experience similar to that of immigrant families?
· What did Maya learn from her family?
· What ideas does she want to pass on?

Photo left: a re-creation of Joe Torre’s family’s Brooklyn home where he grew up. Photo right: Students discussing his story in the space.

Joe’s Room: Joe Torre’s story focuses on his mother who emigrated from Italy as a young girl and was made to feel ashamed of her immigrant background even by her own husband. Joined by his siblings on screen Joe recounts the ways that his mother was his role model and taught him everything he knows about true leadership. Students are asked to discuss:

· What was your favorite part of Joe’s story?
· What did Joe learn most from his mother?
· Why did Joe’s mother not talk about her Italian background with her kids?
· Who made her feel ashamed?
· How long is a person called “an immigrant” before they are called simply “an American”?
· Do immigrants hear prejudiced statements today? Do immigrants receive unfair treatment today?

Photo left: a re-creation of the tenement apartment where Billy Crystal’s father grew up in NY. Photo right: Carlos Santana’s relaxed family room featuring personal artifacts.

Billy’s Room: With the help of his uncle Bern to fill him in on his family’s history, Billy Crystal tells the story of his father’s side of the family, how they lived in New York, and how it shaped his views about the importance of family. Students discuss:

· What was your favorite part of Billy’s story?
· Do any of you have an older family relative who can tell you about your family’s past?
· Is there anything that you are curious about?
· How did Billy’s family shape who he is today?

Carlo’s Room:. With music and documentary footage of his family, Carlos Santana tells the story of his family’s immigration history from Mexico, his parents love story, and what he hopes for his own family. Following the presentation the facilitator asks:
· What was your favorite part about Carlos’ story?
· How were Carlos’ parents feelings about being immigrants different from Joe Torre’s parents?
· If a person’s parents were immigrants, does that make their kids immigrants too?
· Being an immigrant is a lot like being the new kid at school. How can we help immigrants feel more welcome?

Part III: Synthesis and Debrief:

In the final section of the program students are given the opportunity to reflect on what they experienced and discuss it with each other. They are reminded that starting from the very first activity and throughout the exhibit, they heard of many different types of stories of immigration.

Photo left: Students work on their activity hand-out considering what they know now. Photo right: Students present their group graphic representation.

The final activities are customized depending on the amount of time, suggestions of the teacher, and the types of conversations the students had already. Generally students are given the opportunity to write on the second half of their hand-out responding to the prompt “What I know about immigration” to see how their knowledge has grown since the start of the program.

Next, students do an arts-based activity . One example is a graphic presentation where each table of 5-6 students is given a topic such as “How immigrants have shaped the US” or “Why immigrants come to the US.”They are asked to draw their responses on a poster and present it to the larger group. Another activity is to ask each student to reflect on a given question and draw their responses individually. After the activity is completed, the facilitator asks the students to discuss their work in a large group debrief.

The facilitator goes around the room and asks every child to say one new thing they learned today. The goal of these final activities is for students to recall the many experiences they learned and offer thoughts on the similarities and differences between stories, how it helps understand the immigration experience today, and ultimately what it means to be an American.
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